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Please remember to:

1) Fill out paperwork for the Grant at first meeting

2) Save any receipts for reimbursement for materials related to projects in the course
3) Assess your students—perceptions, learning and ideas before and after the experience
4) Report on your experience through the grant report form provided in the packet 
5) Work closely with the Office of Community Engagement if you need resources, information 
6) As for help if needed! 
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Introduction to Service-Learning 
The Engaged Campus….
An engaged campus is one that is consciously committed to reinvigorating the democratic spirit and community engagement in all aspects of its campus life: students, faculty, staff and the institution itself. Community engagement includes Service-Learning, which integrates community service into academic study, gives students an opportunity to improve their citizenship skills, and renews the faculty member's enthusiasm for teaching. The engaged campus recognizes that knowledge cannot be separated from the purposes to which it is directed. The engaged campus is not just located within a community, it is intimately connected to the public purposes and aspirations of community life itself. Thus, the engaged campus in unable to separate its unique responsibility for the development of knowledge, from the role of knowledge in a democratic society to form the basis for social progress and human equality. - Campus Compact

	

	What is Service-Learning?
	 
	 
	The National Commission on Service-Learning in its recently issued report entitled "Learning in Deed: The Power of Service-Learning for American Schools," offers a definition of service-learning that incorporated the most essential features common to service-learning across the country. According to the Commission, service-learning is different from volunteerism in that it is "a teaching and learning approach that integrates community engagement (direct service and research) with academic study to enrich learning, teach civic responsibility, and strengthen communities."

Even though there are many different interpretations of service-learning as well as different objectives and contexts, we can say that there is a core concept upon which all seem to agree:



	 
	 
	
	Service-learning combines service objectives with learning objectives with the intent that the activity transform both the recipient and the provider of the service. This is accomplished by combining community engagement with structured opportunities that link the task to self-reflection, self-discovery, reflexivity and the acquisition and comprehension of values, skills, and knowledge content.

	 
	 
	 
	

	 
	 
	 
	

	 
	 
	 
	In 1990, the Corporation for National and Community Service conception of service-learning said that it:

	 
	 
	 
	· Promotes learning through active participation in service experiences 

· Provides structured time for students to reflect by thinking, discussing and/or writing about their service experience 

· Provides an opportunity for students to use skills and knowledge in real-life situations 

· Extends learning beyond the classroom and into the community 

· Fosters a sense of caring for others (as adapted from the National and Community Service Act of 1990)

Service-Learning ALLOWS students to get engaged from the start in creating positive impacts and change in their community---while meeting the academic learning outcomes/goals in the class in which they are enrolled. 

Students are EMPOWERED to learn more about the Central Florida Community---while finding their passion and commitment to creating social change. 

Cited directly from: National Clearninghouse for Service-Learning Programs 

	 
	 
	 
	


Rollins College Philosophies and Standards of Service-Learning Courses 

· Identifies and addresses a need in the community (campus, local, regional, or global)

· Meets course objectives and demonstrates a clear connection between the community activity and the course content

· Involves assessment as a part of the student’s overall grade

· Involves reciprocity between course and community that results in students’ increased civic awareness, leadership, diversity, and engagement

· Involves structured student preflection, reflection and reflexivity 

· Involves collaboration with a community organization/agency that is committed to a partnership between service and learning

· Invites the community partner to share in classroom dialogue, discussion, and scholarship

· Involves a considerable amount of time outside of the classroom with the community organization/agency

· Involves a capstone assessment in which students share integrated experience with the class community, the community organization/agency, and address the “now what.”
Learning Outcomes for Service-Learning

-Students will gain knowledge of self, others and community in relation to the complex social, cultural, political and environmental systems and structures within local/global communities.

-Students will recognize, critically evaluate, act and reflect upon ethical decisions/dilemmas in community/social settings and discover the relationship between their actions and complex structures 

-Students will engage in experiences outside the classroom that bring theory to practice to theory by helping them understand the connection between classroom and community through personal and social responsibility 

-Students will recognize the inherent interdependence between their actions and the environments in which they live through reflection and reflexivity 

-Students will discover purpose in local/global community by developing a sense of interest and commitment to citizenship, advocacy, action, and social change
[image: image3.jpg]



WHY Service-Learning?

Involvement in SL allows…
Community Partners to…

· Construct powerful partnerships that foster, promote and enhance campus-community collaboration which expands purpose, vision and citizenship in creating positive social change.

· Provide community partners with eager minds and exposure to youth in spreading mission and vision.

· Educate community partners in methods of utilizing the academy as a partner and resource in learning, leading and action.

Students to…

· Ignite a passion and commitment in curiosity, both intellectually and action-driven in engagement, purpose, place and responsibility as a citizen.

· Recognize the manifestations of prejudice, unequal power, and marginalization, and develop the skills to challenge and confront them.

· Connect education to action through theory to practice, engaged scholarship and community need.

· Engage in meaningful reflection and reflective dialogues and initiatives across difference through the lens of leadership, service and social justice.

· Create a life-long commitment to positive social change through a shared philosophy in support of the common good by service. 

Faculty to…

· Understand and identify ways to connect classroom knowledge to engagement in the community

· Utilize Service-Learning as a vehicle in students’ synthesis and reflection of course material and action

· Construct powerful partnerships, merge knowledge and foster, promote and enhance scholar-academic (faculty) and scholar-practitioner (community partner) relationships in solving local and world issues 

Effective Service-Learning 

Five C’s of Effective Service-Learning


According to “Where’s the Learning in Service-Learning?” by Janet Eyler and Dwight E. Giles, Jr. there are five C’s for effective Service-Learning. These five elements are what separate academic Service-Learning from other forms of volunteer work.

· Connection – It’s important to understand that learning cannot be compartmentalized.  Students must understand how to connect all aspects of their education as problems in the “real world” are not divided by discipline.

· Continuity – Learning and reflection are never-ending.  Students do not stop learning after they leave the classroom but rather continue to develop knowledge in all aspects of their lives.  Students must embrace the concept of life-long learning as the world necessitates citizens who can adapt effortlessly.  Additionally, 
purposeful reflection is a huge component of each student’s development so it must be completely integrated into the course.  
 

· Context – Knowledge and skills are contextual.  Service experiences must be tied back into the curriculum.  Students must move past inert knowledge and be able to make sense of their experiences.

· Challenge – Growth rests on curiosity.  A delicate balance exists between challenging and supporting students.   In the 1960's student development theorist Nevitt Sanford proposed his concept of challenge and support. Sanford suggested that for student development to occur, the college environment must balance the challenge and support presented to students else development will be stunted.   Karl Ronke developed the Comfort, Stretch, Panic model.  Everything you're familiar with is within your Comfort Zone such as reading a favorite book. Things you are somewhat apprehensive of, such as running a marathon, are in your Stretch Zone. The Panic Zone includes things which you believe you could not or would not do.  Growth is dependent on being able to stretch until your Stretch Zone become yours Comfort Zone.

· Coaching – A safe space is needed for emotional and intellectual support.  Students sometimes find classroom discussions combative where a decision must be fully 
formed and supported before it can be voiced.  It will be important to create an understanding among the students of expectations for dialogue onsite, in class and with faculty.  Every student will have a different level of comfort with sharing but it should be stressed that there are not necessarily correct answers since learning is a process.

Preflection – Preparing Students for the Journey

Reflection before the experience - Help students gain and practice disciplinary knowledge.  Some examples are …


Case study – Develops problem solving and critical thinking skills


Presentation – Orientation session led by community organization staff


Small group activity – Students can gather initial information to begin working


Large group discussion – Shared expectations can be built for the group

Reflection During Experience- Making Sense Of It All

Reflection during experience – Process original ideas and knowledge

Some examples are …


Structured journal – Provide specific prompts to students that focus on learning 
outcomes


Critical incidents journal – Analyze any one extraordinary or powerful incident a week


Small group activity – Have students document daily tasks and analyze their 
purpose


Large group discussion – Formal or informal with any member of the community

Reflection After Experience- Understanding the Next Step

Reflection after experience – Service should always be connected back to disciplinary material.

Some examples are …


Papers – Can explore future application of service and academic discipline


Presentation – Students can present on concepts/theories of their service 
experience


Interviews – Faculty can have professional one on one interviews with students 


Reflections can be an extremely poignant and enlightening opportunity for students.   A great online resource is the Campus Compact reflection website (http://www.compact.org/disciplines/reflection/).  They offer a great deal of guidance on developing and structuring reflection in courses.   The next page is a sample of a reflection activity.  These questions can be answered in a large group discussion or individually in a paper.
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Brief History of Service-Learning

1903 – John Dewey developed intellectual foundation of Service-Learning

"Thought and its Subject-Matter," was published along with a number of other essays by Dewey's colleagues and students at Chicago under the title Studies in Logical Theory.


More information can be found at http://www.utm.edu/research/iep/d/dewey.htm
1906 – Cooperative Education Movement founded at the University of Cincinnati

Cooperative education was founded at the University of Cincinnati in 1906 by Professor Herman Schneider.  Eight out of ten colleges and universities that began the program continued its operation, and by 1942 there were 30 successful programs in existence. 

More information can be found at 

http://www.uwm.edu/CEAS/CareerServices/html/ceasCssStudentsCoop.html
1969 – First Service-Learning conference held in Atlanta

One of the first formal attempts at defining the engagement between schools and community occurred when the Southern Regional Education Board defined Service-Learning as the integration of the accomplishment of the tasks that meet human needs with conscious educational growth.  More information can be found at http://www.ccbd.net/documents/bb/8to15Spring2001.pdf
1985 – Campus Compact formed

The presidents of Brown, Georgetown, and Stanford universities along with the president of the Education Commission of the States joined together to form Campus Compact, a coalition of college and university presidents whose primary purpose is to help students develop the values and skills of citizenship through participation in public and community service.  More information can be found at http://www.compact.org/aboutcc/retrospective/retrospective.html
1994 - Michigan Journal for Community Service-Learning established 

The Michigan Journal provides a venue to intellectually stimulate educators around the issues pertinent to academic service in higher education.  It strives to contribute to the academic legitimacy of Service-Learning and to increase the number of students and faculty who have a chance to experience the rich teaching and learning benefits that accrue to Service-Learning participants.  More information can be found at http://www.umich.edu/~mjcsl/about.html
2001 – First International Conference on Service-Learning Research

In October 2001 the First Annual International Conference on Service-Learning Research was held in Berkeley and brought 350 researchers, policymakers and others interested in Service-Learning research. More information can be found at http://www.learningindeed.org/research/
National Service-Learning Clearinghouse Annotated History of Service-Learning: 1862-2002  By Peter Titlebaum, Gabrielle Williamson, Corinne Daprano, Janine Baer & Jayne Brahler
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